ELPS

Instructaenal Tool

A Language Deve[opment Process
for Beginning and Intermediate
English Language Learners

P

[ [E[1]F)s) |
e T ”
A\\|/ 4



ELPS Instructional Tool

Copyright © Texas Education Agency, 2012.

Copyright Notice

The materials found in this document are copyrighted © and trademarked ™ as the property of the
Texas Education Agency and may not be reproduced without the express written permission of the
Texas Education Agency, except under the following conditions:

1) Texas public school districts, charter schools, and Education Service Centers may reproduce and use
copies of the Materials and Related Materials for the districts’ and schools’ educational use without
obtaining permission from the Texas Education Agency;

2) Residents of the state of Texas may reproduce and use copies of the Materials and Related
Materials for individual personal use only without obtaining written permission of the Texas Education
Agency;

3) Any portion reproduced must be reproduced in its entirety and remain unedited, unaltered and
unchanged in any way;

4) No monetary charge can be made for the reproduced materials or any document containing them;
however, a reasonable charge to cover only the cost of reproduction and distribution may be charged.
Private entities or persons located in Texas that are not Texas public school districts or Texas charter
schools or any entity, whether public or private, educational or non-educational, located outside the
state of Texas MUST obtain written approval from the Texas Education Agency and may be required to
enter into a license agreement that may involve the payment of a licensing fee or a royalty fee.



ELPS Instructional Tool

Goals

Content Objective — Participants will explore how to
plan effective instruction that addresses the language
development process of ELLs identified at the beginning
and intermediate proficiency levels in grade 3 or higher.

Language Objective — Participants will discuss how to
design instruction to provide an intensive and ongoing
foundation in second language acquisition.
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Texas Administrative Code, Chapter 74.4 (b)(4)
requires that school districts

provide intensive and ongoing foundational second
language acquisition instruction’ to ELLs in
Grade 3 or higher? who are at the beginning

or intermediate level of English language
proficiency?® in listening, speaking, reading, and/

or writing as determined by the state’s English
language proficiency assessment system®. These
ELLs require focused®, targeted®, and systematic’
second language acquisition instruction to provide
them with the foundation of English language
vocabulary?, grammar®, syntax', and English
mechanics’ necessary to support content—based
instruction and accelerated learning of English.
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Second Language Acquisition

 Progression of skills in the four language domains

» Receptive skills are necessary for comprehension
and attainment of language

« Expressive skills are needed to express and
share ideas

 Instructional tasks must implement a multitude of
learning interactions promoting the development
of receptive and expressive skills simultaneously
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Second Language Acquisition

Understand students’ language ¢ Provide students with a linguistic
proficiency levels to linguistically platform to build on in order to
accommodate academic and advance to the next proficiency
essential vocabulary level

Allow students to practice oral * Include elements of the four
and written forms of grammar and  language domains during
syntax during cooperative and content-based instruction
Independent tasks
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Second Language Acquisition
Focused  Targeted Systematic

Instructionand Instruction and Instruction and
academic tasks are academic tasks are academic tasks are
specifically designed purposefully aligned carefully planned

with an emphasis on to the language and consistently
pr omot i ng proficiency levels of implemented to
English language ELLs. address the
development. progression of skills

necessary to support
the accelerated
learning of English.
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Language Development Process

 PLDs

 Linguistic Accommodations

« Language Development Activities
« Supplementary Activities
Progress Monitoring
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Continuousely gather information on etudsnt
prog in lizh | development.

~ Implement |itening, speaking. reading, and wiiting
actiifiss. during insinuction o check for undsrstanding.

» Refer to Periormance-Based Aciwies from Eoucator
(Gulge fo TELFAS for suggesied acivides.

= Track and communicate progress fo all stskeholders.

= Renisit PLDs 1o consistantly suppari and promote higher
dsition.

Language Development Process

Languags development planning and content-bassd matruction invelve an ongoing process in which
educators must identify and respond to the linguistic and academic needs of individual ELLe. Thiz inetructional
procass for the design and delivery of languags development providss guidance for making decisions 1o foster
a supportive language-leaming environment for ELLs 1o reach thedr full scademic potential.

lerveds of Englich language acqui §
Chooze supplementary
matsrialz neaded to
support student leaming of
NewW CoONcapts.
Provids multiple — -smum:ﬁmms;um
L L Language liztan, apsak, read, and write using S
Salect ing that are e et temic lang udar:lmci'g.
commenszurats with the student’s levels of ;.::ti'.'rige Bgs. » Lse wisudls, manipulaives. andior
Englizh language proficisncy. 4 « Uz sziancs frames and probing modeling to pre-teach veeatulary
. . andior concepis.
« Accommedans instnuctional materiaks and ctvities. questions to promete social and
= Communicats i 40 anzwre ELLs undarstand LT v
1 8 manner « Enzure aclivitiss. are designed to includs
1) conterd concayis. pariicipation from al levels of proficiency.
= Limguisic instnrciional Alpamant Givgs - Esteblich routinas and T
for suggested teacher bahaviors. " F“_Bd i
I MBWWMJ
ldentify =tudent’z Englich languags . .
proficisncy levsls in the domains of liztening, Proficiency Level Descriptors (PLIIs)
+ Obtzin indvidual Texas Engish Langusge Frofcency Linguistic Accommodations
wsmﬂ'EI_PAS]riwﬁwhaw
T Language Development Activities

= Identify proficiency hevels of ELLs and plot beginning
andior imemediate studants uzing the ELFS Lingusic

InStrUCTana! ANGNIant Guide. Supplementary Materials
» Rerview PLDs for famiiarization of students” current level
o languzge o lavel. J Progress Moniroring:
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Language Development Process

Language ‘
Development |

Actlivities |

 How do/does move ELLs toward the attainment of English
language proficiency?

 What is the effect on ELLSs’ progress if Is/are not addressed?
 What is the relationship between the performance of ELLs and ?

« How is the English langue proficiency of ELLs affected when
Is/are not addressed?
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ELPS-TELPAS Proficiency Level Descriptors

Descriptors

Summary Statement —————

Proficiency Leve| =——

1st Descriptor

Type of apoken
Englizh undsratood
and how much

2nd Descriptor

Degres of
comprehension
demonstrated when
interactions are

not modified to
include supports and
linguistic adaptations

3rd Descriptor

Dagres of nead to
seak clarification
‘o understand or
confirm meaning of
spoken English

ELPS-TELPAS Proficlency Level Descriptors

Beginning
Beginning Englizh
language lsarners
{(ELL=} have litthe
‘or no ability to
undsretand spoksn
Englizh uzad in
academic and social
‘eattinga.

Intermediate
Inter ElLLs

A ELLs

have the ability to

have the ability to

Advanced high ELL=
hawve the ability

underatand simpls, understand, with to undsratand,
high: d e e
g g ¥
pok igh u=zed itiom d I
in routine academic | grade-appropriate acquisition support,
and social sattinga. spoken English used | grade-appropriate
= T alish

u;ad in acadamic

aocial settings.
and social ssttings.

Thess students: Thesa studanta: These students:

usually understand usualy understand understand longer,
understand simple simple or routine longer, mara elaboratsd directions,
conwersations and directions, as well slaborated directions, | conversations, and
simple discussions as short, simple conversations, and discussions on famiiar
even when the topics | conwersations i on ar topics
are familiar and the and short, simple familiar and some with only occasional

speaker uses linguistic

discussions on

unfamiliar topics.,

‘suppaoits (e.g., visusls, | familiar topics; when | but sometimes nesd | time and with Fils
topics are unfamiliar, | processing time depsandancs on
requine extensive and sometimes wvisuals, verbal cuss,
linguistic supports: dspend on visuals, and gesturss; some
and adaptations warbal cues, and axcaptions when
(e.g.. wisuals, gestures o support complex acadsmic
slower speach and understanding or highly speciafized
other varbal cuss, languags is usad
simplifiad languags,
gesuras, prateaching
10 prewview or
build topic-redated
vocabulary)

struggle to identify oftsn identify and understand most main | understand main

and distinguish distinguish key points, most important | points, i

individual words and words and phrases details, and some detals, and mplicit

phrases during social | necessary to irmiplicit information information at & kevel

and instructional undsrstand the during social and nearly comparable
interactions that have | gensral meaning basic instructional o native English-

not besn imentionally | (gist) during social intergctions that have | speaking pesrs during

maodified for ELLs and basic mstructional | not been i Ihy social and instructional
mteractions that have | modified for ELLs interactions.

niot besn intsntionally
modifisd for ELLs

may not seek
clarification in
English when failing
1o comprehend the
English they hear;
fraquently remain
silent, watching others
for cuss

haws the ability to
seek clarification in
Emglish when failing
o comprehend the
Emnglish they hear by
requirng/requsasting
the speaker to
repeat. slow down, or
rephrase speech

rasaly requiral
mequast the

o repeat, slow dovn,
or rephrase 1o clarify
the meaning of the
English they hear

~

The descriptors in each
column define the summar
statements and
demonstrate what students
know at each level of
proficiency.
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Planning Linguistically Accommodated Instruction
with the ELPS-TELPAS Proficiency Level Descriptors

 Take into account the ELPS Cross-Curricular student
expectations and the PLDs

« Choose appropriate lesson activities, supplementary
materials and linguistic accommodations

Familiarization with the PLDs allows educators to work
efficiently within students’ current proficiency levels and
assist students in developing the skills necessary to
progress the next proficiency level.
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by Language Domain

Maximum use of linguistic
supports such as

- visuals, gestures, slower
speech, and other verbal
cues; multiple checks
for understanding and
allowing clarification in
native language, including
assistance from peers

Frequent and extensive
use of visuals, simplified
language, preteaching
and previewing vocabulary
or building topic-related
vocabulary when topics
are unfamiliar; rephrasing
speech and allowing for
clarification

ACVANCEUNIgn

Occasional use of visuals,
verbal cues, and gestures
to support understanding of
unfamiliar topics; allowing
some wait time to process
information and request
clarification

Minimal linguistic
accommodation during
longer, elaborated
academic instructional
discussions with some
exception when complex
academic or highly
specialized language is
used

The level of linguisticahgccommodated instruction decreases as
students advance to higher levels of proficiency.




Teacher Classroom

Supports

Student
Qutcomes

Activity

Degree of Linguistic Accommodations
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by Language Domain

Beginning

Following directions:

+* Routine classroom procedures

+ Cooperative large and small group work
+* Independent instructional tasks

* Hands-on and problem-solving activities

Intermediate

Text read aloud:

- Teacher-led lecture or lesson

- Expository textbooks

* Graphs, tables, charts used during instruction, and/or group
work

Visuals:

+ Provide illustrations/photos of key concepts or vocabulary

* Model expected behavior or final product

+ Use nonverbal cues such as gestures or physical movement for
added emphasis

Speech:

+ Speak using slower speech, shorter sentences, or repetition

+* Use language that provides meaning or clarification on
academic terms

+ Provide students with sentence frames

Vocabulary:

- Use concrete models, illustrations, and/or videos of topic-
related terms

« Allow for clarification

* Pre-teach and preview

Build background:
- Provide adaptive text or leveled reader of lesson’s topic
* Use multimedia and manipulatives for students’ clarification

+ Actively listens and begins to respond by using nonverbal
signals

+ Understands more than can produce

* Increases participation due to decreased anxiety

+ Can focus on the content and academic language

* Increases participation due to decreased anxiety

« Can focus on the content and academic language

- Increases active participation during whole class and small group
interactions
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Linguistic Processing Skills

« ELLs must be provided with multiple opportunities to
employ a variety of grammatical structures

« some grammatical structures tend to be acquired more easily
than others

« progression is often simple to complex

COMPLEX

~

Present
Tense
of
Language
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Linguistic Processing Skills

Anxiety

Content &
Language
Development

« Sentence frames provide
students with the means to
receive and express language
while reducing their anxiety.

* Levels of content and language
development will increase as
students do not have to contend
with context, grammar, and
syntax simultaneously.
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Goals

Content Objective — Participants will explore how to
plan effective instruction that addresses the language
development process of ELLs identified at the beginning
and intermediate proficiency levels in grade 3 or higher.

Language Objective — Participants will discuss how to
design instruction to provide an intensive and ongoing
foundation in second language acquisition.
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